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Thank you for your interest in Co-Teaching in Inclusive Classrooms, Grades K-6,
Part 1I: Effective Small Group Structures and Stratcgies.

Co-teaching strengthens the achievement of students with special needs and
increases learning for all students in inclusive elementary classrooms. Co-teachers
are better able to differentiate instruction, monitor student behavior, and make
sure that individual learning needs are being met.

There are a variety of structures, or models, that maximize the instructional
impact of co-teaching. Part II: Effective Small Group Structures and Strategies
demonstrates and explains practical co-teaching structures for small group
instruction. Within each of the structures viewers will observe strategies that are
helpful to all learners.

This PD Resource Kit contains a comprehensive Resource Guide and DVD with
video clips for use in PD sessions. We have designed each PD Resource Kit to be
used by:

* PD facilitators to support PD sessions with groups of any size
* Individuals and small groups interested in self-study

The Resource Guide contains suggestions for utilizing the PD Resource Kit and a
variety of print resources that may be reproduced for use by participants in their
own classrooms.

Sincerely,

Aima fack

Mona Roach, PhD
Media Training Director




ABOUT THE TRAINER . ..

ANNE M. BENINGHOF is an experienced Special Education teacher, trainer
and consultant. She has been a pioneer in the area of inclusion and is a strong
advocate for co-teaching. Anne is the author of five books filled with practical,
classroom-proven ideas and strategies:

* Engage ALL Students Through Differentiation

* Meeting Standards: Instructional Strategies for Struggling Students
* Ideas for Inclusion: The Classroom Teacher's Guide

* ldeas for Inclusion: The School Administrator’s Guide

* SenseAble Strategies: Including Diverse Learners through Multisensory Skrategies

Anne is also featured in two previously released BER PD Resource Kits focused on
strategies particularly appropriate to inclusive elementary classrooms:

* Making Inclusion More Successful: Practical Learning Strategies, Grades K-6

* Making Inclusion More Successful: Practical Behavior Management Strategies for
the Classroom, Grades K-6

Anne can be contacted at anne@ideasforeducators.com

ABOUT THE BUREAU . ..

BUREAU OF EDUCATION & RESEARCH is North America’s leading provider of
PD events and resources for professional educators. Founded in 1976, the Bureau
provides national and regional PD programs across the United States and Canada.
The Bureau also offers additional high-quality PD resources:

* PD Resource Kits contain outstanding video clips and supporting print
resources designed for schools and districts to use to conduct their own
PD sessions

* Online PD Courses contain outstanding video clips and supporting print
resources designed for individuals and groups of educators to learn at their
own convenience

* On-Site PD Services enable schools and districts to bring outstanding BER
Trainers to their own sites to facilitate customized professional development

* National Train-the-Trainer Programs on cutting-edge topics enable schools
and districts to train their own staff members who then conduct site-based
professional development sessions

For further information about Bureau PD programs and resources,
please contact us: www.ber.org or toll free (800) 735-3503.
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SUGGESTIONS FOR PD TRAINERS

General Information

This section of the Resource Guide is designed for those who will be presenting the material in
a workshop format. If you are viewing the program by yourself or with a small study group,
please turn to page 10 for self-study suggestions.

. Video can be a powerful medium for demonstrating effective teaching practices and
generating discussion. This program offers facilitators a variety of options:

Option One: Select PLAY ALL on the main DVD menu. This selection brings up the entire
program. You can pause the program at any time to ask questions, launch a discussion, or
use the related print resources. You will also find this option helpful when previewing the
video footage before a staff development session.

Option Two: Select a topic from the TOPIC MENU. The selection will either take you
directly to video footage or bring up a more detailed subtopic menu. Selecting PLAY ALL
on the subtopic menu will play the entire topic section. You can stop at any point for
questions and discussion.

Option Three: Subtopic Menus enable you to select specific segments within a topic. This
is an excellent option when you want to review a particular aspect of the topic or focus on
just one lesson or concept.

No matter which option you choose, the most effective strategy is to show a segment, then
stop for discussion and/or an opportunity to read the related print resources. At times,

| you may want to show viewers a particular segment more than once to clarify some finer
points of the teaching. We encourage you to tailor your sessions to match the expertise and
experience of your participants.

Overview of the Program

Co-Teaching in Inclusive Classrooms, Grades K-6, Part II: Effective Small Group Structures and
Strategies is designed to help elementary co-teachers strengthen their small group instruction.
The program explains and demonstrates four different co-teaching structures, or models,

for effective small group lessons and activities. Within each structure, participants will see
different strategies that successfully address the needs of students with disabilities.

The program is organized as follows:

Introduction/Overview (fofal running time 3:24)
Maximizing the Benefits of Small Group Instruction (total running time 5:12)
Classroom Station (fotal running time 8:30)




Suggestions for PD Trainers, continued . . .

Parallel (total running time 8:44)
Skill Groups (tofal running time 15:12)
Learning Style Groups (total running tine 13:02)

Scheduling Suggestion

Please pause the DVD periodically to discuss the content and distribute related print
material contained in this guide. Give participants an opportunity to read the information
and talk about each portion of the program as you go. By giving teachers ample processing
time, you'll greatly increase the likelihood that they will implement the co-teaching
structures and strategies in their own inclusive classroom programs.

Equipment/Materials Needed

DVD player, monitor, DVD

This program was taped in 4:3 format. You may need to adjust the menu settings of your
television and/or DVD player in order to achieve the best possible picture quality.

Handouts for participants (pages 17-79)

The Sessions

Preparation for Viewing

Before showing the introduction to the program, have participants work with partners
to quickly share responses to the following questions:

* What experience have you had with co-teaching in an inclusive setting?

* In what ways have you and your co-teaching partner(s) used small group instruction?
(If you haven't co-taught before, in what ways do you anticipate using small
group instruction?)

Allow for a few minutes of group sharing,.

If you are working with a group that has limited experience with co-teaching and has not
watched Part I of this program series, you may want to distribute What is Co-Teaching?
{page 27). Give participants time to read the handout, and facilitate a short discussion on
the characteristics of a co-teaching partnership.




Suggestions for PD Trainers, continued . . .

Explain that the purpose of this program is to demonstrate and explain different ways

co-teachers can structure small group instruction. In addition, participants will observe a

variety of instructional strategies that address the needs of students with disabilities and
! engage all learners.

Acknowledge the range of experience within the group and encourage participants to watch
for new strategies and information.

Introduction/Overview

Show participants the opening of the video. The introduction/overview section is about
3 minutes in length and sets the stage for the remainder of the program.

Group Discussion

Ask participants to form groups of three and brainstorm responses to the
following question:

In what ways does co-teaching enhance small group instruction?

Allow for a few minutes of conversation. Move around the room, encouraging
participants to think beyond their initial answers. Ask participants to keep their
responses in mind as they watch the training program.

Focus and Discussion Questions

Focus questions create a purpose for viewing and act as discussion starters

after viewing. It is recommended that you present focus questions prior to
showing segments of the video program and then use them to begin thoughtful
conversations after participants have watched the video footage. Additional
discussion questions are also provided.

You may want to employ whole-group or grade-level discussions, partner sharing
sessions, or a mix of response options. Please keep in mind that this guide contains
print explanations of the strategies as well as other related material that can inform
\ and enrich group discussions.

Note-Taking Guides
On pages 17-25, you will find note-taking guides for the DVD program. The divisions

and key benefits of the co-teaching structures are included on the guides for
the convenience of the participants.

} and headings match the organization of the video footage. In addition, the definitions
1
i




Suggestions for PD Trainers, continued . . .

Maximizing the Benefits of Small Group Instruction

Distribute the note-taking guide for the Maximizing Benefits section of the program,
page 17.

Focus Question

In your opinion, what are the three most important qualities of a successful
co-teaching relationship?

Additional Discussion Questions
* How can co-teachers increase the time efficiency of their co-planning sessions?

* What are some practical ways to strengthen communication between co-teachers?

Supporting Print Material

Give participants time to read and talk about:

Maximizing the Benefits of Small Group Instruction (page 29)

Key information included in this section of the video program

Ways to Strengthen Your Co-Teaching Team (pages 67-69)

A set of suggestions for developing positive, effective co-teaching partnerships
Four Small Group Co-Teaching Structures

CLASSROOM STATION
Distribute the note-taking guide for the Classroom Station structure, page 19.

Focus Question
In what ways does the Classroom Station structure support student learning
in a co-taught classroom?
Additional Discussion Questions
* What are the responsibilities of the co-teacher working at the Classroom Station?
* What are the responsibilities of the co-teacher monitoring/instructing the majority
of the students?
Supporting Print Material
Give participants time to read and talk about:

Co-Teaching Structures That Strengthen Small Group Instruction (pages 31-35)

Descriptions of the co-teaching models demonstrated in the video program;
Classroom Station information is located on page 31.




Suggestions for PD Trainers, continued . . .

Effective Strategies within the Classroom Station Structure (page 37)

Ways to boost the benefits of a Classroom Station

PARALLEL
Distribute the note-taking guide for the Parallel structure, page 21.

Focus Question

What are some lessons and activities at your grade level(s) that would be more
effective within the Parallel structure?

Additional Discussion Questions

e How might you make use of Group Graffiti and/or Sound Ball in your own
classroom program?

* In what ways does the Parallel structure benefit all learners in an
inclusive classroom?

Supporting Print Material
Give participants time to read and talk about:

Co-Teaching Structures That Strengthen Small Group Instruction (pages 31-35)

Descriptions of the co-teaching models demonstrated in the video program;
Parallel information is located on pages 31-33

Effective Strategies within the Parallel Structure (pages 39-43)

Descriptions of the Parallel lessons and strategies included in the video program

SKILL GROUPS

Distribute the note-taking guide for the Skill Group structure, page 23.

Focus Question

How might you expand your use of Skill Groups and increase the amount
of readiness-level instruction available to your students?

Additional Discussion Questions

» Before co-teachers begin simultaneous Skill Group instruction, they need to teach
students basic skills of classroom independence. What are some of the key skills
students need to learn?

* If you give students opportunities to choose specific Skill Groups, do you also assign
to the groups students who haven’t volunteered but need the extra instruction or
practice? Why or why not?




Suggestions for PD Trainers, continued . . .

Supporting Print Material
Give participants time to read and talk about:

Co-Teaching Structures That Strengthen Small Group Instruction (pages 31-35)

Descriptions of the co-teaching models demonstrated in the video program;
Skill Group information is located on page 33

Effective Strategies within the Skill Group Structure (pages 45-51)

Descriptions of the lessons and strategies included in the video program

Essential Independent Classroom Behaviors (pages 61-63)

List of teachable behaviors that enhance co-teachers’ ability to focus their
attention on small group instruction

A Mini-Lesson Format for Teaching Independent Behavior (page 65)

A simple lesson design for teaching students a variety of classroom behaviors

LEARNING STYLE GROUPS

Distribute the note-taking guide for the Learning Style Group structure, page 25.

Focus Question

Why do Learning Style Groups play such an important role in co-taught classrooms?

Additional Discussion Questions

* Which of the strategies demonstrated in the video program will be most helpful at
your grade level(s)? Why?

* As you consider your own preferred learning style and the preferred style of your
co-teaching partner, how might you divide responsibility for Learning Style Groups?
Supporting Print Material

Give participants time to read and talk about:

Co-Teaching Structures That Strengthen Small Group Instruction (pages 31-35)

Descriptions of the co-teaching models demonstrated in the video program;
Learning Style Group information is located on page 35

Effective Strategies within the Learning Style Group Structure (pages 53-57)

Descriptions of small group strategies that help students in grades K-6 process
information in visual, auditory, tactile, and kinesthetic ways

Student Learning Style Observation (page 59)

Observation checklist for visual, auditory, tactile, kinesthetic behaviors




Suggestions for PD Trainers, continued . . .

Additional Resources

The following information has been included in the Resource Guide:

Instructional Materials Information (page 71)
How to obtain classroom materials used in the video program and/or referenced
in the guide

Amnotated Bibliography of Publications by Anne M. Beninghof (page 73)

A list of Anne’s resources for inclusive classrooms

Bibliography of Co-Teaching Resources (pages 75-79)

A variety of print, video and audio resources that directly support co-teaching,
grades K-6

Closing

Thank participants for their willingness to participate. Encourage them to work together to
implement the structures demonstrated and explained in this program.




SUGGESTIONS FOR SELF STUDY

Introductory Information

This section of the Resource Guide is designed for individuals or small groups who are
interested in learning more about co-teaching in the elementary grades. If you are
responsible for guiding a group through this material, please turn back to page 3 for
“Suggestions for PD Trainers.”

This training program offers you a variety of viewing options:
Option One: PLAY ALL on the main DVD menu will bring up the entire program.

Option Two: When you select a topic from the TOPIC MENU, the selection will either
take you directly to video footage or bring up a more detailed subtopic menu.

Option Three: Subtopic Menus enable you to select specific segments within a topic. This
is an excellent option when you want to review a particular aspect of the topic or focus
on just one lesson or concept.

Overview of the Program

Co-Teaching in Inclusive Classrooms, Grades K-6, Part 1I: Effective Small Group Structures

and Strategies is designed to help elementary co-teachers strengthen their small group
instruction. The program explains and demonstrates four different co-teaching structures, or
models, for effective small group lessons and activities. Within each structure, you will see
different strategies that successfully address the needs of students with disabilities.

The program is organized as follows:
Introduction/Overview (fofal running time 3:24)
Maximizing the Benefits of Small Group Instruction (fotal running time 5:12)
Classroom Station (total running tine 8:30)
Parallel (fotal runmning tine 8:44)
Skill Groups (fotal running time 15:12)
Learning Style Groups (total running time 13:02)

Viewing Suggestion

Please pause the DVD periodically to reflect on the content and read the related print
material contained in this guide.

10



Suggestions for Self Study, continued . . .

Your Program

Introduction/Overview

Watch the opening of the video. The introduction/overview section is about 3 minutes in
length and sets the stage for the remainder of the training program.

If you have limited experience with co-teaching and/or have not watched Part I of this
program series, you may want to read What is Co-Teaching? (page 27). It provides a context
for the program content.

Focus and Reflection Questions

Additional questions are also provided.
Note-Taking Guides

On pages 17-25, you will find note-taking guides for the DVD program. The divisions
and headings match the organization of the video footage. In addition, the definitions
and key benefits of the co-teaching structures are included on the guides for your
convenience.

Focus questions create a purpose for viewing and help you reflect on what you've seen.

Maximizing the Benefits of Small Group Instruction

The note-taking guide for the Maximizing Benefits section of the program is located
on page 17.

Focus Question

In your opinion, what are the three most important qualities of a successful
co-teaching relationship?

Additional Reflection Questions
¢ How can co-teachers increase the time efficiency of their co-planning sessions?

* What are some practical ways to strengthen communication between co-teachers?

Supporting Print Material

Maximizing the Benefits of Small Group Instruction (page 29)

Key information included within this section of the video program

Ways to Strengthen Your Co-Teaching Team (pages 67-69)
A set of suggestions for developing positive, effective co-teaching partnerships

n



Suggestions for Self Study, continued . . .

Four Small Group Co-Teaching Structures

CLASSROOM STATION

The note-taking guide for the Classroom Station structure is located on page 19.

Focus Question

In what ways does the Classroom Station structure support student learning
in a co-taught classroom?

Additional Reflection Questions
* What are the responsibilities of the co-teacher working at the Classroom Station?

* What are the responsibilities of the co-teacher monitoring/instructing the majority
of the students?

Supporting Print Material

Co-Teaching Structures That Strengthen Small Group Instruction (pages 31-35)

Descriptions of the co-teaching models demonstrated in the video program;
Classroom Station information is located on page 31.

Effective Strategies within the Classroom Station Structure (page 37)

Ways to boost the benefits of a Classroom Station

PARALLEL

The note-taking guide for the Parallel structure is located on page 21.

Focus Question

What are some lessons and activities at your grade level(s) that would be more
effective within the Parallel structure?

Additional Reflection Questions

* How might you make use of Group Graffiti and/or Sound Ball in your own
classroom program?

* How does the Parallel structure benefit all learners in an inclusive classroom?

Supporting Print Material
Co-Teaching Structures That Strengthen Small Group Instruction (pages 31-35)

Descriptions of the co-teaching models demonstrated in the video program;
Parallel information is located on pages 31-33

Effective Strategies within the Parallel Structure (pages 39-43)

Descriptions of the Parallel lessons and strategies included in the video program

12
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Suggestions for Self Study, continued . . .

SKILL GROUPS
The note-taking guide for the Skill Group structure is located on page 23.

Focus Question

How might you expand your use of Skill Groups and increase the amount of
readiness-level instruction available to your students?

Additional Reflection Questions

e Before co-teachers begin simultaneous Skill Group instruction, they need to teach

students basic skills of classroom independence. What are some of the key skills
students need to learn?

= If you give students opportunities to choose specific Skill Groups, do you also assign
to the groups students who haven't volunteered but need the extra instruction or
practice? Why or why not?
Supporting Print Material

Co-Teaching Structures That Strengthen Small Group Instruction (pages 31-35)

Descriptions of the co-teaching models demonstrated in the video program;
Skill Group information is located on page 33

Effective Strategies within the Skill Group Structure (pages 45-51)
Descriptions of the lessons and strategies included in the video program
Essential Independent Classroom Behaviors (pages 61-63)

List of teachable behaviors that enhance co-teachers’ ability to focus their attention
on small group instruction

A Mini-Lesson Format for Teaching Independent Behavior (page 65)

A simple lesson design for teaching students a variety of classroom behaviors

LEARNING STYLE GROUPS
The note-taking guide for the Learning Style Group structure is located on page 25.

Focus Question

Why do Learning Style Groups play such an important role in co-taught classrooms?

Additional Reflection Questions

* Which of the strategies demonstrated in the video program will be most helpful to
instruction at your grade level(s)? Why?

* As you consider your own preferred learning style and the preferred style of your
co-teaching partner, how might you divide responsibility for Learning Style Groups?

13



Suggestions for Self Study, continued . . .

Supporting Print Material
Co-Teaching Structures That Strengthen Small Group Instruction (pages 31-35)

Descriptions of the co-teaching models demonstrated in the video program;
Learning Style Group information is located on page 35

Effective Strategies within the Learning Style Group Structure (pages 53-57)

Descriptions of small group strategies that help K-6 students process information
in visual, auditory, tactile, and kinesthetic ways

Student Learning Style Obscrvation (page 59)

Observation checklist for visual, auditory, tactile, kinesthetic behaviors

Additional Resources

The following information has been included in the Resource Guide:

Instructional Materials Information (page 71)
How to obtain classroom materials used in the video program and/or referenced
in the guide

Annotated Bibliography of Publications by Anne M. Beninghof (page 73}

A list of Anne’s resources for inclusive classrooms

Bibliography of Co-Teaching Resources (pages 75-79)

A variety of print, video and audio resources that directly support co-teaching,
grades K-6

14
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Note-Taking Guide: Maximizing the Benefits
of Small Group Instruction

Co-Teaching in Inclusive Classrooms, Grades K-6
Part II: Effective Small Group Structures and Strategies

MAXIMIZING THE BENEFITS OF SMALL GROUP INSTRUCTION

Plan Lessons Together

Address a Variety of Learning Needs

Maintain Communication and Flexibility

Bureau of Education & Resasrch
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Note-Taking Guide: Classroom Station

Co-Teaching in Inclusive Classrooms, Grades K-6
Part ll: Effective Small Group Structures and Strategies

CLASSROOM STATION

L
-

Definition of the Classroom Station Structure

One teacher works with a small group while one teacher instructs or monitors the rest of the students.

Benefits of the Classroom Station Structure
« enables students with disabilities to receive assistance at the moment of need
+ helps keep all students on task and productive

« integrates small group and individual support into the overall classroom program

Bureau of Education & Ressarch
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Note-Taking Guide: Parallel

Co-Teaching in Inclusive Classrooms, Grades K-6
Part lI: Effective Small Group Structures and Strategies

PARALLEL

Definition of the Parallel Structure

When co-teachers use the Parallel structure, each teacher works with half the class.

Group Graffiti

Sound Ball

Effective Use of Resources

Benefits of the Parallel Structure
- promotes focused student attention and participation
- enhances educators' ability to monitor and adjust within lessons

+ helps co-teachers make optimum use of classroom resources

Bursau of Education A Resasrch
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Note-Taking Guide: Skill Groups

Co-Teaching in Inclusive Classrooms, Grades K-6
Part lI: Effective Small Group Structures and Strategies

SKILL GROUPS

Definition of the Skill Group Structure

Skill groups provide students with readiness-level instruction and practice. Each co-teacher instructs one
| ormore of the groups.

Grouping for Ongoing Curriculum Support

Stretch’ems

Flexible Use of Skill Groups

Support individual students

Target specific student needs

Computation Card Game
Test-Taking Tips

Offer students choices

| Benefits of the Skill Group Structure
- provides students with an ideal balance of support and challenge
« strengthens students’ mastery of essential learnings

+ increases co-teachers' ability to address individual learning needs

Bursau of Education & Ressarch




Note-Taking Guide: Learning Style Groups

Co-Teaching in Inclusive Classrooms, Grades K-6
Part ll: Effective Small Group Structures and Strategies

LEARNING STYLE GROUPS

Definition of the Learning Style Group Structure

Co-teachers create Learning Style groups to help students process content through their dominant
perceptual modalities. Co-teachers share responsibility for small group instruction.

Learning Style Groups: Practice/Application

Tactile
Visual
Auditory
Kinesthetic

Learning Style Groups: New Learning

Symbolic Summary
Pass the Plate

| Bull's Eye

Benefits of the Learning Style Group Structure
» provides a productive way to group students that is unrelated to readiness
+ helps all students process information through preferred channels

- greatly increases access to the curriculum for tactile-kinesthetic learners

‘Buresu of Educstion & Ressarch



What is Co-Teaching?

Effective co-teaching may be defined as two or more adults simultaneously instructing
a heterogeneous group of students in a coordinated fashion.

The definition contains three vital components:

Two or more adults...

Co-teaching relationships are not limited to two people. A classroom teacher

may have a co-teaching relationship with several different specialists. The term
“adults” is used instead of “teachers” because a qualified adult does not necessarily
have to have “teacher” in his/her job title to co-teach in an inclusive classroom.
Special education teachers, speech-language pathologists, school psychologists,
counselors and other specialists can be effective co-teachers within a variety of
co-teaching structures.

...simultaneously instructing a heterogeneous group of students...

o

Co-teaching goes well beyond “coaching” and “mentoring.” In a co-teaching
partnership the adults are actively working together simultaneously in the classroom.
Neither adult considers the students “my students” or “your students.” All the
children in the diverse, inclusive classrocom are thought of and treated as “our
students.”

...in a coordinated fashion

Effective co-teaching requires planning, integration of approaches and strategies,

and a commitment to engaging, interactive instruction. Co-teachers respect each
other’s ideas, listen to each other, and share a common vision and purpose: providing
the best instruction possible to all students in the inclusive classroom.

“Collaborative teaching is a service delivery structure in which teachers with different
knowledge, skills, and talents have joint responsibility for designing, delivering, monitoring,

and evaluating instruction for a diverse group of learners in general education classrooms.”
(DeBoer & Fister, 1995)

“Co-teaching occurs when two educators jointly deliver instruction to a group of students,
primarily in one classroom.” {Adams, Cessna & Friend, 1993)

“Co-teaching is the collaboration between general and special education teachers for all
of the teaching responsibilities of all students assigned to a classroom...In a co-taught
classroom, teachers share the planning, presentation, evaluation, and classroom
management in an effort to enhance the learning environment for all students.”

(Gately & Gately, 2001)

Developed by Anne M. Beninghof
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Maximizing the Benefits of Small Group Instruction

Plan Lessons Together

Co-planning enables teachers to share perceptions about student needs, determine
appropriate grouping, and brainstorm instructional ideas. Because two heads really are

better than one, co-planning sessions frequently result in more comprehensive, more
creative lessons.

Address a Variety of Learning Needs

Small, flexible group instruction is a very efficient way for co-teachers to address a wide
variety of needs. Small group structures:

» Lower the teacher-student ratio and give students more immediate access to teacher
scaffolding and assistance

e Enable teachers to target instruction and practice to specific readiness levels. This is
particularly critical in the key content areas of reading and mathematics

* Allow students to process information through their preferred learning styles:
visual, auditory, tactile, kinesthetic

* Facilitate focused interventions for struggling learners
* Give teachers the flexibility to respond to student requests for additional help

| * Provide a way to extend and enrich the curriculum for students who are ready for
' additional information and challenge

: Maintain Communication and Flexibility

! Successful co-teaching demands flexibility and ongoing communication. Co-teachers need

] to establish a variety of ways to communicate so both are consistently well informed
about student and classroom issues. Effective co-teaching partners are willing to listen to
each other and respect each other’s points of view. They plan carefully and are willing to
adjust their instruction and pacing in order to best coordinate small group lessons and
activities. Being a solo teacher requires a large degree of flexibility and patience; being a
co-teacher I'F_'qUiI'ES even more.

2
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Co-Teaching Structures That Strengthen
Small Group Instruction

There are four co-teaching structures that support small group instruction in
inclusive classrooms:

Classroom Station
Parallel

Skill Groups

* Learning Style Groups

Each of these organizing structures serves different purposes. Effective co-teachers combine
small group and whole group structures to best meet student and instructional needs.

Classroom Station

In the Classroom Station model of co-teaching, one teacher instructs or monitors the
majority of the class while the second teacher works with a small group of students

off to the side or in the back of the room. The small group often includes students who
are struggling with a concept or skill and need supplementary instruction, individual
attention and support. The Classroom Station can also be used to provide enrichment
and extension lessons for students who have mastered essential skills and are ready for
more complex, challenging lessons and activities.

The specialist and the classroom teacher are equally likely to work with students at
the station. Who teaches a particular small group depends on the co-teachers’ areas of
expertise and decisions made during co-planning sessions.

A significant advantage of the Classroom Station structure is that the small group
instruction is not outside the room as it would be in a pull-out system of service delivery.
The instruction takes place within the classroom. Both teachers are fully aware of what’s
happening in the room; they can quickly check in with each other, change pacing, adjust
group membership, and monitor the ongoing dynamics of the classroom.

One word of caution: Co-teachers should avoid repeatedly sending the same students
to the Classroom Station. It's important that teachers keep station groups flexible and
targeted to specific concepts and skills. By varying group membership and mixing up
who provides instruction at the station, co-teachers help avoid student embarrassment
and isolation.

Parallel

In the Parallel structure, co-teachers divide their heterogeneous class into two equal-size
heterogeneous groups. This lowers the teacher-student ratio and increases student
participation within group activities and discussions.
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Co-Teaching Structures That Strengthen Small Group Instruction, continued. ..

Teachers may engage students in the same lessons and activities. Teachers can also
choose to involve students in two different lessons. An example would be giving half the
class an active, hands-on experience while the other half uses the text to study related
information. After an agreed-upon amount of time, the teachers exchange groups so all
students have the opportunity to participate in both lessons.

Skill Groups

Skill Groups provide students with readiness-level instruction and practice.

Each co-teacher instructs one or more of the small, flexible, homogeneous groups.

The Skill Group structure is commonly used in reading and mathematics. This helps
ensure that students experience an optimum balance of instructional support and
challenge in those two core academic areas. By meeting with different Skill Groups
simultaneously, co-teachers are able to greatly increase the amount of time their students
spend working at just the right level of complexity.

Co-teachers decide who will meet with each Skill Group as they co-plan their instruction.
It's important that the teachers not lock themselves into set roles (e.g., specialist with
lower-level groups; classroom teacher with higher-level groups). The educators should
allocate teaching responsibilities based on expertise and familiarity with content.

Skill Groups serve a variety of functions. In addition to differentiating ongoing
instruction in reading and mathematics, they enable teachers to support individual
students, target specific student needs, and offer students choices.

Support individual students
While one co-teacher instructs a small group, the other can be touching base with
individual students who need one-on-one attention.

Target specific student needs

Students may require intensive help in topics outside current units of study: math
facts, basic computation, listening skills, test-taking strategies, specific reading skill
instruction... When this is the case, co-teachers can work with groups of students
within the context of the Skill Group structure.

Offer students choices

Skill Groups may be voluntary. Co-teachers can offer students a variety of topics
and allow students to select which group(s) would be most helpful to them. Teachers
always have the option of adding particular students to the groups as needed.

In order for Skill Group instruction to be effective, teachers must be able to concentrate
most of their energies and attention on the small groups. To accomplish this, the
co-teachers need to establish classroom routines and procedures and agree on common
standards for student behavior and independence. Students need to know what is
expected of them when they are not meeting with a teacher. They need skills of
self-management in order to meet those expectations.

=
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Co-Teaching Structures That Strengthen Small Group Instruction, continued. ..

Learning Style Groups

In every inclusive classroom there is a wide variety of learners and learning styles.
The Learning Style Group structure enables students to process content through their
preferred perceptual modalities: visual (sight), auditory (hearing), tactile (hands-on),
and kinesthetic (whole body movement).

Co-teachers may determine students’ learning styles by administering style inventories
and/or doing informal observation. They can teach students about learning styles and
what it means to prefer a perceptual modality. Frequently, co-teachers assign students
to particular Learning Style Groups, but group membership is not rigid. Most students
are able to learn productively through more than one modality. In addition to assigning
students, co-educators may sometimes allow students to choose which Learning Style
Group they'd like to participate in.

Co-teachers are able to use Learning Style Groups to teach new content and practice and
apply skills, This structure does not replace Skill Groups; it provides an additional way to
group students that is not directly related to readiness levels. Learning Style Groups give
tactile and kinesthetic learners welcome opportunities to process instruction in ways that
most closely match their learning styles.

As partners co-plan, each may want to take responsibility for particular groups that
match their own learning styles. It is often easier to come up with instructional ideas that
align with your own preferences. By including Learning Style Groups in their repertoire
of instructional options, co-teachers differentiate their instruction in meaningful ways and
broaden student access to the general curriculum.




Effective Strategies within the
Classroom Station Structure

In the Classroom Station structure, one teacher works with a small group in a designated
area while one teacher instructs or monitors the rest of the students.

The students who are gathered at the small group station are either experiencing difficulty
with some aspect of whole group instruction or need more complexity and challenge. In
either case, small group station work gives co-teachers manageable opportunities to use
manipulatives, kinesthetic techniques, and other active instructional strategies to support
student learning. For example:
Manipulatives:
* Build words with magnetic letters or letter tiles
* Mark main ideas with sticky notes

* Trace plastic geometric shapes and then determine lines of symmetry

Kinesthetic techniques:

» Create a coordinate grid on a white plastic shower liner, lay it out on the floor, and
have students plot points by pacing out the X and Y coordinates

* Instead of having students sit at a table, have them stand and work at an overhead
projector or at a piece of chart paper attached to a classroom wall
Other active strategies:
* Highlighters
* Yes/no response cards
* Individual chalk boards or white boards
While working with small Classroom Station groups, co-teachers need to carefully monitor
what students understand and do not understand while keeping all students engaged in
the lesson.
Active participation techniques:
o Tell your neighbor what you're thinking, and then I'll call on one of you to share.
» Listen to Dawson and then smile at me if you agree with him.
*  Everyone tell me, all together, what I should do first with this problem.

e Here are three possible titles for the story. Show me with your fingers which one is the best
and be ready to tell me why.
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Effective Strategies within the Parallel Structure

When co-teachers use the Parallel structure, each teacher works with half the class.
The groups are heterogeneous, not based on readiness levels or learning styles.

There are three clear advantages to Parallel structure:

* Each teacher is working with a smaller-size group, so there is a lower teacher-student
ratio.

 Student engagement is up because children have quicker access to participation in the
activity or lesson.

¢ When co-teachers have limited materials, half the class can work with the supplies or
equipment and then switch so that everyone has the benefit of hands-on experiences.

Group Graffiti and Sound Ball are ideally suited to the Parallel structure. The smaller group
sizes ensure active participation.

Group Graffiti

This is an excellent pre-writing or pre-discussion activity.

s Co-teachers decide on a word or phrase that will act as a catalyst for student
thinking about a topic.

Examples: excuses, independence, competition, friendship

* Divide the class in half. Each group needs a large sheet of butcher paper and
a set of marking pens.

* Groups often work on the floor, gathered around their papers.
* Students begin by writing the focus word or phrase in the center of the paper.

* Students individually brainstorm associated words, phrases, pictures, symbols,
colors, shapes...

e Co-teachers provide direction, prompting, encouragement, and positive
reinforcement.

* In 5-8 minutes, the sheets are posted so everyone can see all the graffiti.

» Co-teachers proceed with their lesson.

Sound Ball

This is a multi-modal activity well suited to reviewing content in a variety
of subject areas.

s Co-teachers decide the area(s) of practice and divide the class in half.

* Each group begins by reviewing the rules of the activity:

»
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Effective Strategies within the Parallel Structure, continued ...

Stand in a circle.
Keep your eyes on the person who's holding the sound or content.

When you catch the sound/content, repeat it.

O 0o O O©

Say your own example; make eye contact with someone; throw your
sound/content to that person.

e Sound Ball always begins with a round of sounds — any sounds students want
to make. This is an enjoyable warm-up activity and also promotes listening and
auditory discrimination.

e After everyone has had a chance to participate at least once, shift to
content review.

Examples: math facts, adding or subtracting 10, information on a topic, vocabulary,
English/Spanish equivalents

* Students may request repetition if they aren’t sure what was thrown to them.

* Co-teachers prompt, monitor that all students are included in the activity, and
correct as needed.

Because children get to choose what they contribute, Sound Ball doesn’t feel
threatening. Students are up, moving, and interacting with each other and the content
in a positive way.

The Parallel structure is also a good choice when students will be working with
hands-on materials or equipment. The smaller group size enables co-teachers to monitor
student behavior more effectively and makes it easier to control distribution, use, and
clean up of materials.

Page Cover Notes

Page covers allow students to underline, circle and write in their text books rather
than take notes on separate pieces of paper. The activity helps reinforce written
information and appeals to all students, especially tactile and visual learners.

* Teacher demonstrates how to slide a cover over a textbook page and establishes
expectations for how the covers will be used (e.g., how many words may be
written or circled).

» Teacher distributes page covers and water-based markers.

s Students read the text all together, in partners, or individually and record/mark
information on the page cover.

* Students share what they’ve written/marked.

s At the close of the lesson, students are responsible for wiping off their own
page covers.

i
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Effective Strategies within the Parallel Structure, continued . ..

Introducing Learning Tools and Equipment

When students need instruction and practice using materials and equipment such as
rulers, protractors, compasses, computers, and microscopes, the Parallel structure is
ideal. In the smaller groups, co-teachers are better able to maintain student attention
and focus, monitor how well students are understanding directions, and intervene
quickly when students experience difficulty. Whenever there aren’t enough supplies for
each student to have something “in hand,” co-teachers will want to consider using the
Parallel structure to boost student engagement in learning,
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Effective Strategies within the Skill Group Structure

The Skill Group structure provides students with readiness-level instruction and practice.
Each co-teacher instructs one or more of the groups.

The following strategies are included in the Skill Group section of the video program:
Stretch ‘ems

Stretch ‘ems are teacher made and consist of laminated cards strung on lengths of ¥4
inch elastic. Stretch ‘ems are ideal for working in a visual-tactile way with letter-sound
correspondence, phonemic manipulation, and syllabication.

¢ Teacher determines the focus of the lesson — phonemes, a common rime, syllables.
e Teacher models how to use a stretch ‘em.
» Students contribute words or choose words from a predetermined list.

* The group orally "stretches” each word or claps the syllables and decides how
many cards will be needed. The number of cards will vary depending on the
lesson focus.

Individual phonemes: N -s_’ t [l a
Common rime: T Tl‘ Tt [1an

Common rime: - — Ha

More than one syllable: an B ‘a | |con

¢ The teacher gives students stretch ‘ems with the correct number of cards.

* Using a washable marker, a student writes his/her word on the stretch ‘em cards
according to the focus of the lesson. Students may be able to write some words
independently. If so, the teacher continues calling on students and keeps the
lesson moving forward. Some words may be too difficult for students to write on

their own. When that’s the case, the teacher engages the group in spelling the
word correctly.

¢ When the word is recorded on the stretch 'em:

o Students stretch the elastic to separate the cards, and the group reads the
word with its parts segmented.

o For the second reading the band is relaxed slightly; students say the word;
phonemes or syllables are still distinct.
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Effective Strategies within the Skill Group Structure, continued. ..

o For the third read, students are no longer pulling on the elastic; the cards
are back in their original positions; and the group reads the word at
normal speed.

* Students wipe their cards clean and return the stretch ‘ems to the teacher.

Computation Card Game

This card game is very similar to Krypto*, a math game available in stores and online.
Students can use regular playing cards or a Krypto deck. Students at varying math
levels are able to play successfully.

» Place a single card face up on the table. That’s the target card for the round.

* Place the next five cards in a row below the target card. Those are the cards
students will use to create the value of the target card.
Card Values
All number cards are worth their value.
Aces are worth one.

Face card values are: Jack=11, Queen=12, King=13

* The goal of the game is to use as many cards as possible to reach the target.
There are usually several viable options.

Example:
e o
+ 4+
+ 4
la o & v A vw
2 o vy
L
2 * 3 v LI
Possible solutions Number of cards
7-Ace=6 3 cards
Queen/2=6 3 cards
Queen -7+ Ace=6 4 cards
10/2 + Ace=6 4 cards
(2 x Queen)-10-7 - Ace=6 6 cards

*See page 71 for more information.
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Effective Strategies within the Skill Group Structure, continued...

» Teachers often have students collaborate for several rounds before playing
competitively. You may decide to have students only play cooperatively.

¢ When students play this as a game, a player picks up the cards he/she uses to
reach the target as well as the target card. Each card earns the player one point.

» Replacement cards are set down in the empty spaces, and it is the next
player’s turn.

This card game can be used to practice the four basic math operations in simple or
more complex ways. As students become more advanced, they can combine cards
to create 2-digit numbers.

Example: feo «
+ ¢
+ *
le o 2 & A v w
22 % e
6 » - +
M i V| e e

Passible solution
27 - 10 -~ Queen + Ace = 6 (6 cards)
The 27 is created by placing the 2 in the tens place and the 7 in the ones place.

The game is flexible, and students are able create equations that use just a few cards
or several. As a result, the activity is popular across a wide range of readiness levels.
It enables students to practice computation skills in an enjoyable way.

Test-Taking Tips

Students who struggle with learning often find tests challenging, not just because of
the content but also because of the directions and format. The Skill Group structure is
ideal for working with students who need instruction and practice in navigating tests.
Test-taking tips include:

¢ Highlighting key words and phrases in the directions and referring back to the
highlighting to make sure questions are answered completely

» Looking through the entire test before beginning and then working first on the
sections that appear easiest

¢ In a multiple choice section, reading all the possible answers before making
a selection
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Effective Strategies within the Skill Group Structure, continued . ..

The most effective lessons on test-taking strategies include:
¢ An explanation of the strategy
* Why the strategy is effective
* An opportunity to practice using the strategy

* A discussion about the strategy’s value

Place Value Activity

* The teacher sets down a strip of plastic or paper marked with place values.

Each student rolls a die and sets it in a place value space.

The student names the number on the die and its value in the space (e.g., “6, 600”).

When the spaces are filled, students read the entire number.

After students have built several numbers, they practice writing numbers from
dictation using individual white boards and pens (or paper and pencil).

Spelling Practice Materials

Laptop keyboard

These simple paper keyboards are glued inside manila file folders.
Students “type” their spelling words while saying the letters
aloud. Children who are learning how to keyboard are especially
fond of this activity. It's even more effective if there’s easy access
to actual computers. Then students receive immediate visual
feedback on the accuracy of their speiling.

Spelling cups

Students need a stack of Styrofoam cups, tops ringed with letters of the alphabet:
consonants in black, vowels in color. The end cup has an arrow to serve as a line guide.
Students count out the correct number of cups for a word and then rotate individual
cups so that the correct letters line up with the arrow to spell the word.

Spelling blocks

Children’s plastic interlocking blocks (maxi size Mega Bloks*) are labeled with single
letters, digraphs, and blends. Teachers create several base blocks by gluing long,
unmarked blocks together. Students build words by attaching the letter blocks onto
the base blocks.

*See page 71 for more information.
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Effective Strategies within the
Learning Style Group Structure

Co-teachers create Learning Style Groups to help students process content through their
dominant perceptual modalities. Students learn more effectively and efficiently when
lessons and activities match their preferred learning styles, and Learning Style Groups
enable teachers to use strategies and techniques designed especially to meet particular
student needs.

Learning Style Groups: Practice/Application

Working in small groups, students can practice and apply information in ways that
work best for them.

Tactile

Students:
» use Wikki Stix to underline high frequency words, parts of speech, key words
* use magnetic letters in metal trays to spell high frequency words
* as a prewriting activity, record key points on sticky notes and then arrange

the notes to create a graphic organizer

Visual

Students:

¢ place clear plastic over a worksheet and use a washable marker to circle high
frequency words, parts of speech, key words

= use highlighters or highlighting tape to accent specific words or phrases in text
* create vocabulary flashcards that include illustrations

Auditory

Students:

* close their eyes and listen for adjectives (or nouns or verbs) in a sentence that's
read aloud

* partner read, choral read, share ideas with a neighbor

* repeat key information three times aloud to enhance retention

Kinesthetic

Students:

» follow along as the teacher reads a sentence and stand up whenever they
see/hear an adjective (or noun or verb)

¢ write with markers on a wall chart or white board instead of remaining
seated and working with pencils and paper

5




Effective Strategies within the Learning Style Group Structure, continued. ..

* use a Hop-Step mat to practice letter-sound relationships or math facts.
A Hop-Step mat is a white shower curtain liner marked with a grid that
contains letters or numbers. Students take turns hopping or stepping to the
square containing the letter that makes a particular sound or walking through
a problem and its solution (e.g., "3 times 5 equals 15")

Learning Style Groups: New Learning

Learning Style Groups are an effective structure for learning new concepts and
information. The following instructional strategies are included in the video program:

Symbolic Summary

This strategy is excellent for visual learners.

Each student labels a piece of unlined paper with the topic of the reading, folds
the paper into sections, and numbers the sections.

Teacher and/or students read content area text.

At the close of each paragraph or section, students record sketches that capture
the essence of the content. Students may include labels, speech bubbles, and other
words or phrases to increase the memory value of their sketches.

Students partner-share their sketches. The teacher may ask several students to
share with the group.

Pass the Plate

This strategy works well for tactile-visual learners.

Teacher uses a transparency marker to label a plastic plate with the topic of the
reading,

Teacher and/or students read content area text.

At the close of each paragraph or section, a student takes the lead in expressing
a key idea from the text. The teacher and other students coach, respond, offer
suggestions, and discuss alternate phrasing.

The student records the agreed-upon summary on the plate.
Teacher and/or students read the next section of text.
The student who wrote the previous summary chooses who will write next.

Throughout the activity, the teacher encourages questions and discussion and
contributes additional information as appropriate. The smaller group size creates
a comfortable atmosphere for conversation about the topic.
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Effective Strategies within the Learning Style Group Structure, continued...

Bull’s Eye

Bull's Eye is effective with tactile-kinesthetic learners. It has strong visual elements
as well.

Teacher creates and labels a target on a white board or other magnetic surface.
The target includes numerical values for each ring.

Teacher and/or students read content area text.

At the close of each paragraph or section, the teacher asks students for a
short sentence or phrase that will summarize the content. Students may think
independently or talk with a partner.

Several students share their ideas. Once consensus is reached, the teacher gives
a student a magnet dart* to record the information.

Teacher and/or students read the next section of text.

Periodically the teacher has students with completed darts come to the board
and place the darts on the target in accordance with their perceived importance
to the overall topic.

Throughout the activity, the teacher encourages questions, fuels discussion,
and contributes additional information as appropriate.

At the close of the reading, the teacher asks students to examine the relative
placement of the darts. If any student thinks a dart should be shifted (to greater
value or lesser value), he/she may volunteer to come to the board, change the
value of the dart, and defend the decision.

During this portion of the activity the teacher plays a key role in helping
students think and talk about the relative importance of each piece
of information.

*See page 71 for more information.
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Student Learning Style Observation

Student Name: Date:

Teacher(s):

Check the student behaviors you observe frequently.

Visual Auditory
O Draws or doodles O Chooses to listen to CDs or audiotapes
O Takes copious notes O Follows verbal directions well even when attention
seems to be elsewhere
O Wants to look at pictures accompanying text
O Shows a preference for music and singing
O Needs eye contact to listen well
O Enjoys oral discussions
O Chooses visual tasks, such as reading or drawing
0O Reads aloud to self
O Closely examines objects and iltustrations
O Sounds out words aloud
O Comments on visual characteristics of people,
things or places O Talks to self
Tactite Kinesthetic
O Touches objects on shelves and counters O 1s up and moving in the classroom
O Wants to hold/handle objects 1 Stands while working at desk
O Fiddles with items in desk 0 Jumps out of seat
O Carries small objects around in hand O Uses body motions for expression
O Chooses to work with manipulatives whenever O Enjoys physical education and other movement
possible opportunities
O Grabs items O Volunteers to demonstrate or run errands
3 Plays with pencils and pens O Enjoys acting or role playing

© Anne M. Beninghof
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Essential Independent Classroom Behaviors

Intensive small group teaching by both co-teachers is possible only when the rest of the
students have been taught how to work independently. It's essential that students know:

What work is expected

What choices are appropriate

How to obtain and use materials

How to successfully complete independent work

How to get help without interrupting instruction

With this foundation in place, co-teachers are free to focus on individual and small group
instruction.

Clear work expectations

Assignments are clearly visible and well explained.

Students understand how and where to keep their independent paperwork and
materials, how and where to turn things in for teacher review, how to complete
management forms (reading logs, center menus, etc.)

Students know what they are expected to do first, second... As older students gain
independence, co-teachers may shift to telling them when assignments are due and
expecting them to make good decisions about how to use their independent time.

At all grade levels, all students know the answer to “What do 1 do if I finish my work?”

Appropriate choices

Students know:

» How to keep working productively over an extended period of time, changing tasks
as needed

¢ How and when to move around the room

¢ Where they can work

e How many students can be in an area or at a center

* How much talking is permitted and for what purposes

¢ How to leave and re-enter the classroom in accordance with school and
classroom policies

Classroom materials

Students learn appropriate ways to:

» Access needed materials and equipment

* Carry materials and supplies to work areas and return supplies in good condition
to designated areas

* Use classroom supplies responsibly
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Essential Independent Classroom Behaviors, continued. ..

* Communicate needs for additional supplies and materials

* Use the pencil sharpener and/or replace dull or broken pencils

Successful work completion

* Independent assighments are at a student’s independent work level, either his/her
independent reading level or independent math level.

* When independent work includes reading self-selected text, students have easy

access to text written at their independent reading levels and know how to find text

that is just right for them.

* Independent assignments are familiar to students. Before assigning something as
independent work, teachers:

© Model and teach the content
o Walk students through guided practice

0 Monitor students’ ability to do the work successfully on their own
Getting help without interrupting instruction

Students know how to:
¢ Communicate with one another during independent work time

* Find answers to questions and deal with confusions without interrupting small
group instruction

e Alert teachers to a need for help without interrupting a small group lesson
(e.g. a student adds his/her name to a Help! sheet that’s posted on the white board;
the co-teachers touch base with those students between groups)

» Switch to a different assignment or activity in order to keep working until a
co-teacher is able to provide assistance

Bureau of Education & Resesarch
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A Mini-Lesson Format for Teaching
Independent Behavior

This five-step process can be used to teach students the skills they need in order to
function independently while you are engaged in small group instruction.

A focus

State the purpose of the lesson.

An explanation

Provide students with information related to the stated purpose. This may include
modeling the behavior you expect.

Role playing

Give students an opportunity for guided practice. This may take the form of a
student demonstration, a fish bowl practice session, or a whole class rehearsal of
the behavior.

Direct application

Provide students with time to use the behavior as they work independently that day.

Reflection and feedback

Have students assess their own behavior. Share your observations of what went well
and what aspects of the behavior need more work.

Based on “Using Centers to Engage Children During Guided Reading Time: Intensifying Learning
Experiences Away from the Teacher,” Michael Ford and Michael Opitz, The Reading Teacher, May 2002

63

Buresu of Education & Ressarch



Ways to Strengthen Your Co-Teaching Team

Schedule (and treat as “top priority”) regular co-planning sessions. Ask administrators
to support your team by scheduling common preparation periods.

When you are planning;
* Delineate tasks thoroughly.
* Consider team members’ expertise.
« Divide the responsibilities fairly (including the tasks no one really wants to do).

* Vary the co-teaching structures you are using. Don't get stuck in just one or two
models. Make your structures fit the needs of students and lessons.

During planning sessions, make sure you are communicating clearly:
* Each person has opportunities to speak.
* Each person listens while the other is speaking.
 Tasks and expectations are written down. Simple notes and lists are fine.

Between planning sessions, co-teachers read and refer to written plans and agreements.

Decide how you will communicate and stay in contact outside of co-planning meetings.
What communication methods are preferred by each co-teacher? Email, classroom phone,
cell phone, home phone?

Design a co-teaching schedule that is reasonable for each member of the team. How much
time a specialist can spend in a classroom will depend on how many co-teaching
relationships he/she is expected to maintain. Make best use of the co-teaching time that is
realistically available.

Share classroom space. Specialists need space for their own supplies and access to
classroom supplies. Student tables and desks must be arranged to allow room for adult
movement and access.

Establish a “communication center” in the classroom for exchange of information: parent
notes, updates on a particular student, last-minute schedule changes, etc.

Make decisions about general classroom roles and responsibilities in the following areas:
¢ Grading
» Communicating with parents
* Communicating with administrators and other specialists
» IEPs and IEP meetings

Put these decisions in writing. Simple notes are fine. Each co-teacher must have a copy.
Change the decisions only by mutual agreement.
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Ways to Strengthen Your Co-Teaching Team, continued. ..

Remember that you will not agree on everything, and that is a good thing. The power
of co-teaching rests on the differing viewpoints and perspectives of the co-teachers.

Compromise is essential. The strength of your partnership rests on your respect for one
another and your ability to remain flexible.

Developed by Anne M. Beninghof

- L.
p—y
Bursau of Education & Ressarch
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Instructional Materials Information

The following materials are included in the video program and/or recommended within
the Resource Guide:

Krypto
A Krypto deck contains 56 cards with a number range from 1 to 25. For each round of
play, one card is designated the target card. In standard play, each player is dealt five
cards and is expected to use al! five to create an equation that matches the target card.
The cards can be used to play the computation game demonstrated in the video program.

EAI Education, 1-800-770-8010

www.eaieducation.com/520120.html (home> games and puzzles> math games>
original Krypto)

Krypto cards are also available at www.amazon.com and www.thegameshop.com
(Search card games)

Mega Bloks
Maxi size Mega Bloks are plastic, interconnecting blocks large enough to accommodate
letters, blends and digraphs. They can be purchased at stores like Target, Toys R Us, and
WalMart. They are also available through www.amazon.com and other online sites.

Wikki Stix
Wikki Stix are wax-infused pieces of yarn. They are bendable and slightly sticky and can
be used to create a variety of tactile learning experiences for students.

Omicor, Inc. 11034 N. 23" Drive #103, Phoenix, AZ 85029, 1-800-869-4554

www.wikkistix.com

Crystal Springs Books, 1-800-321-0401
www.crystalsprin ks.com/wikki-stix.html

Wipe-off magnets
You can easily make your own wipe-off magnets by purchasing business card magnets
from an office supply store, sticking them onto laminated white card stock, and trimming,
If you like, you can purchase plastic-coated wipe-off magnets in a variety of sizes at
www.bigboards.com/write-on_wipe-off_magnets.htm. Students can write on either type
of magnet using washable markers (e.g., Vis a Vis overhead markers).
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Annotated Bibliography of Publications
by Anne M. Beninghof

Engage ALL Students through Differentiation, Grades K-8, Crystal Springs Publishing,
www.crystalspringsbooks.com, 1-800-321-0401
This creative, hands-on, research-based book introduces the Engage ALL Students
lesson-planning model and provides 50 innovative strategies that are easily adaptable
across grade levels and subject areas.

The following products are published by Sopris West Educational Services,
www.sopriswest.com, 1-800-547-6747:

Meeting Standards: Instructional Strategies for Struggling Students, Grades K-8
This teacher-friendly book provides 45 versatile, easy-to-implement approaches linked
to actual district, state, and national standards. It includes creative and practical
interventions that really work with struggling learners, quick ways to use assessment
information to inform instruction, and dozens of strategies that will improve students’
success in the classroom.

SenseAble Strategies: Including Diverse Learners Through Multisensory Strategies, Grades PreK-6
This book contains hundreds of unique strategies — from noisemakers to puffy paint -
that will expand teachers’ repertoire of techniques to meet the learning style needs of
elementary students.

Ideas for Inclusion: The Classroom Teacher's Guide, Grades K-8
Inclusive classrooms serve students with a wide range of disabilities. In this book
teachers will find many practical, classroom proven strategies, conveniently indexed for
easy use.

Ideas for Inclusion: The School Administrator’s Guide, Grades K-6
School administrators play a crucial role in developing and nurturing the values and
culture of schools and districts. This resource provides administrators with numerous
inclusion strategies in the areas of curriculum and instruction, family and community,
business management, leadership, assessment, and personnel.

Making Inclusion Work: Video and Facilitator’s Guide, Grades K-8
This 45-minute video provides creative, practical ideas for making inclusion work, and
it demonstrates effective, collaborative teaching methods, planning guidelines and more.
The video program comes with a facilitator’s guide that contains suggestions for how
to best use the program with general education teachers, special education teachers,
paraprofessionals, and administrators.
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Bureau of Education & Research
PD Resource Kits
www.ber.org

Co-Teaching in Inclusive Classrooms, Grades K-6, featuring Anne M. Beninghof

* Part I! Effective Whole Group Structures and Strategies
* Part II: Effective Small Group Structures and Strategies

Facilitating the Classroom Learning of Students with Asperger Syndrome and High-Functioning Autism,
Grades K-6, featuring Kathy Morris

Making Inclusion More Successful: Practical Behavior Management Strategies for the Classroom,
Grades K-6, featuring Anne M. Beninghof

Making Inclusion More Successful: Practical Classroom Learning Strategies, Grades K-6,
featuring Anne M. Beninghof

Using Co-Teaching Strategies to Increase Learning for All Students, Grades 6-12,
featuring Sonya Kunkel

* Part I: Easy-to-Implement Strategies in Inclusion Classrooms
* Part II: Strategies that Maximize the Instructional Impact of Inclusion Classrooms

Audio PD Resources
www.ber.org

Co-Teaching That Works: Effective Strategies for Working Together in Today’s Inclusive Classrooms,
Grades 1-12, by Anne M. Beninghof

Increasing the Effectiveness of Paraprofessionals and Classroom Teachers Working Together:
Highly Effective Strategies for Inclusive Classrooms, Grades K-12, by Susan Fitzell

Practical Strategies for Working with Students with Asperger Syndrome and High-Functioning Autism,
Grades K-12, by Kathy Morris
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